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Dense language

Jerusha: Lots of tables, quantitative evidence, more than most histories

David: I got 30-40 pages in and started wondering if it was your dissertation, that might have been the density

DL: I wanted to get in everything I ever knew – first book phenomenon. The fear was I’d never have the chance to write a book again.

N: Who did you see as your audience

DL: I didn’t think of the audience, I thought of myself, working something out in my head. Wasn’t obvious that anyone would read it..

N: How do you outline

DL: 3 pages to a chapter, often only get through the first page. I’m not sure that writing for yourself is a particularly good way to write, but I still write that way.

DL: Seems awfully repetitive – frame summarize frame summarize

Ossa: Useful – kept witht eh theme the whole time, really solid focus.

Jonathan: You can never be too clear, if it gets through the second time…

DL: A teacher thing – say it three times forcefully and write it on the board and underline it. Copyeditor beats me up over repetition. When I talk to people about their writing, framing is everything. Drafted book with one thing in mind – David Cohen read, and feedbacked 3 hours – he basically told me what the point of my book was, which I hadn’t actually worked out yet. I had written it as a story of markets in ed and it’s actually a story of polotocs and markets in education – which meant I had to go back to the beginning and rewrite the book with that framing in mind.

Seesm awfully abstract – histories are populated by people doing stuff – really a story of forces acting. Stars are politics and markets. Odd form of history, can make for a distant feel. Anti-biographical.

Jonathan: I think it’s an interesting contrast to usual history – history of an institution – in “The History of the Senate” it’s abt an institution – but you’re reading about the actors

N: bla bla bla I should keep my mouth shut

Mike: The parents and alumni – how they fought to preserve the middle-class aspect of the school – I wanted to know more about that, tap into that

Amy: I felt like – even when there were people brought in, they were mini-markets, consumers who were particularly powerful, not hero stories. Didn’t miss it

DL: History of processes

Ossa: Absence of individuals made it more universal – individuals with chanracteristics bound it – removing the individuals bring up the themes

Jerusha: Nice point – when you talk about Thompson (grad who went on to become teacher) and one of the principals – you use their experiences to draw out bigger things – Franklin v. Edison (OC: DEATHMATCH!)

DL: That’s not people that’s archetypes

Jerusha: How much does that stem from sociologist writing history v. English major or other background.

DL: Jonathan raises another rhetorical problem – if my aim is to generalize, then it’s a bit of a problem that I’m doing it from a single case that’s about as nontypical as a HS could possibly be – raises a validity problem

N: Isn’t that a basic problem of ethnography? (I REALLY need to shut up) I mean, bla bla bla, you don’t try to present it as typical, bla bla bla **sews mouth shut**

DL: Basic problem – you can’t generalize with an N of 1. How did the leap from atypical case to generalizing abt history of ed strike you?

Ossa: I saw an accordion effect – it became – when its rep became so great politics forced it the other way – then lost status, and market let it go back, when status gained…

DL: I tried to get around this in various ways – “You never want to look at the typical case, you want to look at the exemplary case”Not a high school that was typical, but a high school that was influential. Making the direct connection back to data … thin

Amy: That goes back to the fact that you’re making an argument – I would ask how does this relate to HS system now – or the current situation

OC: Central and UC – the same kind of situation? Analogy with Harvard?

Break while I knit – phew. That usually shuts me up. 

DL: No evidence about parents, no evidence re: credentials market, no evidence re: employability of graduates, all inferred

Central pure product of common school movement – fragile institution

Doesn’t work with republican ideals if only the poor attend public schools – middle class must participate for it to work. Central and its requirements (one, two years of grammar school) brought in the middle class to make a common school as opposed to a pauper’s school.

Unintended consequences of that effect:

Ossa: Specialization in factories led to specialization within schools in preparing people for specific careers

Amy: I did wonder what the degree was – was it sort of a benediction: middle class and rising – or what?

DL: Any evidence that having that advanced people – some sort of oral evidence, but that was all.

At this point the difference between a school and a college was undetermined – HS alternative to college, students roughly the same age. Highly visible form of secondary ed – not just a private school that let public school kids in, something MORE.

Fad? The new new things – cultural entrepreneurs – creating a demand, acting out entrepreneurial ideology, intellectual marketplace with its own competitions and measures of merit. 

N: talk more about Harvard comparison

DL: If you have something that presents itself as a very attractive commodity then the mechanisms you set to gain access to that commodity shape the market – this school was doing that kind of thing. What did you think about the argument of the way that the high school became a way of controlling the lower schools – everyone teaching to the lower schools.

Ossa: Very similar to the history of school reform book – higher ed often most effective at creating reform – align interests of parents, students, educators. 

DL: Is this control? Or influence?

OC: the struggle between that form of control and conflicting forms of control with multiple measures

Amy: If there is perfect information, nothing wrong with that form of control – people vote by going to the school, measurable benefit to going to school. If you believe that there is transparency of information – they create demand and set standards on test – were the right things taught,  was it GOOD for education

Ossa: Monopoly, the antidote is to give people choice. 

DL: Nothing that says that what they required was beneficial – exercise in raw power. 

SPACED OUT FOR ABOUT 15 MINUTES. I’ve had more focused days, for sure. Sorry Katie.

Standards coming down from the top (school board) and pressure coming from bottom (parents pressuring local grammar school teachers. A market pressure around non-market-generated standards. 

Mike: once you got in I could see the parents having an expectation of the kids getting out – that’s a clash to me, what about the parents of the 75% of kids who don’t graduate, wouldn’t’ they call for lower standards? Our kids were smart enough to get in, work with us here.

DL: it’s a model of a school that has a lot of power. Middle class creation, hedge against proletarianization
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