1_8 History

Teaching and psychotherapy, social work, consulting: have a lot in common.

What are some of the characteristics of these sorts of human improvement professions that distinguish them from other things? This may give some insight into why teaching is hard and changing it is even harder.

· Ossa: Risk-aversion towards trying something new – might fail.

· Katie: High cost to society of failure – these are children not expendable

· David: The success of the professional depends entirely on the cooperation of the client

· Nara: Individualized approach, content – hard to do on a wide scale

· Amy: Means are just as valid as the ends – knowledge must be internalized/processed, not just “told”.

· David: Professionals are judged only on the results, not on process, but process is key

· Mike: Teachers are imposing the agenda on students (which in turn is opposed from elsewhere), as opposed to working toward goals that are valued by the client, as in consulting or psychotherapy.

· Jonathan: Means and measurement are subjective. It’s hard to tell – both for teacher and student, therapist and client – when goals have been reached.

· Jason: You are practicing on people, not things 

· Katie: Success is up to the client

· David: Lawyer has to convince jurors, that’s affecting people, that’s a blurred line, but when an accountant does your tax returns it doesn’t require cooperation…a surgeon, cooperation is contraindicated! 

· Jason: Performative v. cooperative – I’m either doing it to you or through you, the difference is pretty clear

· Jerusha: but after he establishes common ground, he looks at differences.

· David: In the case of school, the client is an involuntary client, they’re compelled to be there, which is very different from a voluntary client

· Jonathan: Conservatism has different meanings in different professions – in medicine or law it’s getting as much info as possible, in teaching it’s “do nothing controversial”

· Mike: Teaching is 80% discipline, 20% content – that keeps you in a certain format that you’re very reluctant

· Ossa – indirect link between inputs and outputs – how will you know what is effective when output is delayed or hard to correlate/pinpoint causation

· Jerusha: University teaching: Not compulsory, students apply and are chosen, better match-up.

· Nara: stakeholders: Teachers – how held accountable? K-12 who are the stakeholders? Parents/legislators/society? Higher ed: Professors held accountable for publications, not teaching… 

· David: You’re accountable to students/parents/society…particularly the student is not in alignment, everyone has an idea about what his long-term interest is and the student disagrees with all. You have to satisfy all three constituencies

· Niambi: I’ve worked in a school where the parent really wasn’t my client – just the people above me and the student

· David: Private school parents in your face

· Nara: Perhaps the client is the person (parent/student) who cares, hence the temptation to teach to the invested and let the others fall through the cracks

· Amy: client is the person who cares and can have some impact one what’s important to you – unless you have some intrinsic motivation, but even there it’s tempting to cater to the people who are in your face and affect your outcome.

· David: Temptation to cater to the most salient client

Problem of what the student has to do:

· Niambi: learning is not a linear progression – it’s really hard to show students that progress is not smooth/immediate

· Mike: I think it’s very difficult to give students direction – they don’t see the long-term, and you see the difference in urgency between 11th and 12th grade, it’s a stark contrast. It’s hard to conceptualize for students what the future can offer through education.

· Amy: Emotional intelligence plays into it – demands that student take emotional risks, asking them to do something difficult that might not succeed.

· Katie: And in a limited time period!

· Jerusha: And with other influences that may not be doing the same thing, using the same process.

· David: Sometimes boring is easier for kids to understand and absorb than adventurous

· Jonathan: The German system is the better one – it tracks kids to vocational or university

· Katie: I used to think that, but if you look at some of the 30% jobless rates and how people are so focused…you train since you’re sixteen to do X and now there’s no needs for that…there’s a flexibility in our system that’s not there in the German system.

David: Motivation problem, so many opportunities cut off. What about the effect of the emotional element on the teacher?

· Amy: They say the best thing you can ever do for a child is give them a connection with a caring adult – and then you throw the kids in, forty kids, and hour a day, with an adult, how can they make a connection, physically/emotionally exhausting

· Niambi: It IS exhausting. It’ll burn you out. It’s necessary, but in the long run, you’ll kill yourself, and then you can do it, but you’re not there for them the next year, or whenver.

· Jerusha: It’s not so much liked or popular as respected/trusted.

· Dacid: Isn’t part of your satisfaction as a teacher in student hands, in how they respond? Your sense of competence is in many ways dependent on eliciting responses, that what you are doing is working, it can’t happen just through me, the students need to give feedback – it’s a very vulnerable place:

· Katie: You can’t choose them, you can’t fire them.

· Nara: And there are 120-160 in a day, you’d never ask a manager in another profession to do that.

· Mike: you can mentally fire them – if you know that they would suck all your time/energy and no result…just mentally cut them off

· David: What about professional isolation of teachers? You’re on your own…especially on top of all these other issues! It’s just “me” v “tem” and they’re going to eat me alive!

· Amy: it’s such a core Human Resource management model – in other professions you apprentice, you work with someone, like team or student teaching – that to me makes so much sense, that’s how you learn, looking at the people around you. It seems like such a dearth of feedback from someone who can have power over changing your behavior.

· Katie: Teach for America – how can you know if you’re doing it right or not?

· Amy: How to psychotherapists learn their art? Artists?

· Niambi: I preferred my isolated world, and the autonomy I had teaching – I did some team teaching but I liked being able to close the door. A lot of teaching is really fuzzy and emotional and things you can’t list out on paper, and it makes it .more difficult when there are two teachers in the room.

· David: I co-taught last semester and I was either hanging back or jumping in and it was uncomfortable. The lack of collegial support does cause you to depend even more on students’ feedback. It makes for a different way of functioning, when you don’t have your colleagues to say it’s okay. Teachers develop a style on their own, and then have a lot of pride in it, and then you have the lone ranger mentality, this is my style, my place, don’t come in and tell me what to do/do it a different way.

· Nara: Which speaks to the issue of why school are so hard to change again.

· David: If I re-do this, then who knows what’s going to happen. 

· Jonathan: What about happy hour? 

· Niambi: It happens…but I’m usually with my kids during lunch, but they invite me to the teacher’s cafeteria or …

· Katie: The smoker’s lounge, gossip. 

· David: Not “let’s talk about our practice” but trading war stories or talking about non-work-related things.

· Jason: How unique is this to teachers? Lots of people are resistant to change, set in their ways.

· Amy: It may not be unique, but it’s incredibly relevant to the question of reform.

· Niambi: Other professions are more likely to incorporate the new: In school reform there are new reforms every year

· Ossa: Comes back to linking inputs with outputs – it’s more directly linked in other professions

· Katie: Plus there aren’t major public policy initiatives coming in for other professions, and you don’t hear the idea that it’s a broken system that has to be fixed

· Nara: tenure systems – teachers can’t be fired after a certain point, unlike other systems

· Ossa: salary is the same regardless of output/techniques

· Amy: California bonus incentives – still didn’t’ really work, teach to test….

· David: What are the major incentives for employees? Fear and Greed! You can’t fire teachers and you can’t reward them, so there’s neither form of incentive available to teachers. What’s the worst thing you can do to a bad teacher? Transfer?

· Jason: How do people get educated?

· Katie: Because there are motivated teachers

· Amy: This has a huge impact on who self-selects in and who self-selects out. Part of the interesting thing is that it’s then some sort of intrinsic value in the teaching process. 

· Ossa: And clearly self-selects for people who are risk-averse

· Katie: I don’t know if it’s so much that as once you have your thing down, and you’ve been doing ti for a while, can you imagine having someone else come in an tell you what to do:

· Amy: A new teacher might welcome guidance/a script but an older teacher might?

· Jason: What about the non-motivated teachers who are doing it by rote?

· Mike: Just pure discipline – gotta teach something, at least go through the motions.

· Amy: Incentives

David: Let me ask you to think about why is adventurous teaching risky and why is traditional teaching the norm? How does that connect to the pieces about the nature of teaching in practice?

· Niambi: You don’t see right away the result – if you stick with the norm your result is consistent, but if your radically alter you might do it for a while before you realized it was not working, and then you’ve failed your kids.

· David: Medicine keeps evolving – what seems to be the right things to do turns out to have killed a lot of people , but your defense is that it was accepted practice.

I am dying here – we all talk a lot and my fingers are starting to hurt and I’m losing my concentration.

· David – you can understand the current public obsession with test results, it’s some thing measurable, it may not mean anything but its measurable. Why is it so hard to define what works as a teacher?

· Amy: different teachers have different outcome goals: Test scores,  new thoughts, new ways of thinking

· Mike: It’s not a self-contained system, there are so many other factors ina child’s success or failure that you can’t say “we did this, this is our product” – your family might be your greatest influence.

· David: Elmore & McLaughlin: learning depends on the teacher’s ability to adapt to a  specific child, it’s hard to create a general practice that you just apply and it works

· Katie: You don’t get immediate feedback from anyone, it could be easy to become cynical.

· Jerusha: Cohen’s points about what society assumes teaching and learning are, and the fact that pedagogy takes place in other places/way – prefigures Mary Metz’s argument about Real School – there’s a different language in Business or Law because not everyone has been through the training – all teachers have been in school and think they know what it whould look like, they teach the way they were taught

· David: I like the idea of teaching’s religious origins – if you’re talking about learning the word of God, how much more authoritative can you get? And that’s an old tradition, we’ve been building on it for years, the parental, “Because I said so” – and then if suddenly you’re teaching differently it might not look like teaching to parents at all.

· Katie: To me it seems that this would be why people have decided to come up with adventurous structures rather than relying on teachers to be adventurous in individual situations – teachers and administrators who are open to adventurous learning will self-select into charter or magnet schools

· David: Even the history of independent progressive schools is that they head back toward the norm – when the leader moves on or dies, it’s sad. But at least for a time, you can do that, create that kind of energy.

David: Why is adventurous teaching hard? For the teacher? For the student?

· Jerusha: Students have different interests – unless each student is following their own line of enquiry – different abilities, inclinations, passions

· Amy: in traditional classes you know what you’re going to need to know and how you’ll be evaluated.

· Katie: In some ways giving kids a system to navigate is a realistic model – it’s not enquiry-based when you get out into the real world.

Alright, I can’t type any more. You’re on your own.

