1/22/03 History

DL: Isolation/Lone Ranger mentality of teachers – you need a strong professional learning community that can inspire and motivate teachers / coerce teachers to change.

Teacher autonomy and ability to adapt is the essence of good reform (Tyack and Cuban, “hybridizing”) Real education happens in the interface between curriculum and student. The freedom to adapt is not the problem to be solved, it’s the essence of education. 

How do you sort out the opposition between local decision-making in the classroom and the more homogenous aspect of teacher collaborative groups. 

Katie: prescriptive and top-down – if they have no choice maybe they can band together. Fullan seems to say that the prescriptive top-down reforms are the effective ones. Tyack and Cuban would say they don’t stick. 

Mike: Local Ownership  - I thought he was saying teachers should be able to adapt. 

Amy: You can’t necessarily assume that collaboration implies homogeneity in the classroom, it might imply a teacher having more tools, or more strategies.

He also talks about: “We cannot assume that autonomy is bad and collaboration is good”(133)

Katie: Teachers can just as easily feed off negativity and resistance and they can support one another in implementing reform

Jonathan: Is there an important distinction between teacher training and professional development? 

DL: One is preservice (training) one is inservice (prof dev) What does it really mean to have this professional community as a key capacity building element of reform? If the reform gets hybridized so much at the local level then is it really still our reform?

Amy: If you prescribe what should happen in the professional learning groups it won’t work. The group is as good or as bad as the people in it. If it’s facilitated properly and people are supported, if there’s as much guidance as there might be for a student group that was trying to do something in leadership. If you mandate, you get resistance, if you go for grassroots, you might not get change.

Katie: he seems to think of teachers as tools rather than agents/inspirations for change. And his point about teacher originated change – it doesn’t scale up.

Jerusha: Would have been better if he’d given examples of professional learning communities, what they look like, which ones are effective. If the teachers arent’ learning/thinking/sharing how can we expect the students to?

Katie: Teachers don’t have time for sustained reflection

Jerusha: Debbie Meyers and her small community of teachers

DL: She got to self-select teachers who wanted to be in that sort of community

David: I sis my student teaching & first year in Debbie Myer’s school – Learning community is really hard to pull off. There’s a tendency to still conform to “real school” but the language changed. Rhetoric changes, not necc practice. Teachers met every day – 3 days a week 2 hours after school

Katie: did they want to meet every day?

David: Teachers were all at that school because they bought in, though often at meetings there would be a consensus and then it wouldn’t translate to classroom practice. Very few teachers had kids (time commitment)

Katie: Was reading AFT report about charter schools, they don’t like them – less opportunity for innovation in the classroom? Innovation not teacher-led, dictated in charter?

Jason: Depends on leader – a lot of leaders attitudes toward school leadership are really different. 

So much depends 

On a red wheelbarrow

And something about chickens and glazed with rainwater

DL: That’s why a lot of these projects aren’t sustainable, if a strong leader is charismatically or force-of-personality driving reform, then what happens when the leader leaves?

Jerusha: Example: Learning community with NO guidance from principal is frustrated by lack of it.

DL: Charles Perrault, writes about organizational theory “Normal Accidents”- started with him being hired as part of a team to examine 3 mile island nuclear reactor – from that he went on to look at the way that catastrophic accidents are “normal” only a matter of time given the way the org works.  In particular he talks about two elements:


Technology that’s highly integrated – coherent tech that runs through it – 


Organizational structure that is very tightly coupled, so that one thing happening affects everything

A looser more segmental organization buffers itself against total failure because one mistake won’t bring down the house. Applied to schools you have both – tech that is very non-centralized and local discretion, very segmented structure. On the one hand, reform is very hard to push through – resistance to the idea that there is any common answer, or to rapid spread of ideas. 

Nara: Badly-thought-out virus/reform metaphor. Falls flat AUGH.

“The Tipping Point” Malcolm Gladwell – sticky ideas and viral 

Jason: upside downside Type I Type II problems which would you rather have?

Niambi: I was trying to think of situations where they are already in an emergency state – how would you apply that to something that is already constantly in a state of emergency.

DL: The standards movement is premised on that idea. When you think about NCLB, that’s 

the idea, that the current structure lets kids fall through, over and over…

Break in notetaking while I wander off to Internet and look up Malcolm Gladweel. Yeas, I remember him and all his articles

Jonathan: ignores idea of Tyack and Cuban that change in the schools is piecemeal and incremental – the failure of schools to make sweeping changes is because they ignore the fundamental structure of the system – it doesn’t work like that. You can change a power plant over night BECAUSE it is tightly coupled

DL: Is that the reality we have to deal with? Or are there ways to shortcut these gaps?

	
	Value and technical quality of change

	Actual Implementation of change
	
	High quality/value
	Low quality/value

	
	Full implementation
	1
	2

	
	Rejection
	3
	4


This book is focuse don type 1 – how to make high quality reform happen – is it putting too much faith into reformers pushing the right thing? What about option 4, where rejection is what the reform deserves? By not suggesting that reforms might be wrong,  is he privileging reform and change for change’s sake?

Amy: seems to imply a lack of faith in people who are in the profession – it doesn’t give them any way in what’s going on if you don’t say teachers might resist things for a good reason.

DL: Reasonable people can disagree what a valuable reform is. The whole issue about buy-in is that teachers need to be convinced that it’s worth doing. Have to find a way of motivating the teacher to buy in. 

Jerusha: I thought one of his interesting points was that resistance was not only inevitable but critical – any kind of smooth implementation means it’s shallow – through the struggle is how meaning is created.

DL: Instead of “alright I’ll use your language to cover what I already do” this notion of “if you’re resisting you might be thinking and engaging with the idea” is a good one. 

Katie: How do you know if change has really been implemented?

(OC: Schroedinger’s change!)

Ossa: Standardized testing

DL: Assessment

Katie: So many intervening factors….

Jason: then what’s the point, if you can’t know if you’re concretely influencing progress

Ossa: That’s the point they’re trying to get the teachers on board that there’s an effective assessment system in place. 

DL: You can make the argument that high-stakes tests (high stakes for teachers and students) cause change – everyone has an investment in the outcome. The question is is the result improved education, or is it improved test scores?

David: There’s kind of a story about how he thought change happened. Sounded like the story people tell about how social movements develop – small cadre of people struggle until there’s a shift – and then it spreads until it’s just the way things are and no need for movement. He seems to say that that how educational change will happen, and that the professional learning community will be the agent of that change. 

Jason: He did talk about how teachers have no time to do that so reform will probably come top-down

Amy: I don’t know that I agree that he has a lot of faith in the bottom-up approach. I think there’s certainly a frustration of his that the system works the way it does

Mike: Social movements – they have something that spurs them on environmentally, creating such a need that society does shift – he doesn’t acknowledge that  a lot of the reforms that did take place were reactions to larger social needs and movements. The history section was so weak, he didn’t connect it at all to social reform. 

Ossa: I thought it was highly theoretical with very little example of here’s where it worked, here’s where it didn’t - even when I bought into it I had trouble seeing it.

Kaite: What’s a good example of a bottom-up reform where teachers identify themselves as the agents of change

Jerusha: It’s happening at Hillsboro high, they started a reading group, and for the past 8 years have been meeting, researching transforming school.

Jason: couldn’t any of these consituencies stop reform?

N: The buck stops everywhere

Jonathan: Where do the reforms of the past ten years fall in this grid, percentagewise?

DL: Tyack and Cuban – what makes reform successful - Fidelity, meets preset outcomes, longevity – it lasts. All of those raise important problems. 

Nother gap. Distracted today.

Tyack: The One Best System

Success is measured by the extent to which people actually adopt that system. V. different approach – 2nd edition undercuts. This edition he drop that out – shifting from trying to look at why reforms don’t happen to writing a manual for reform – How To Make It Happen, we have to find ways to get around it. In some ways back to the first edition’s rational planning guide-style picture.

Way to push an idea into the system with a  powerful leverage point – why is this making me think about Twinkies?

Conclusion from 2nd edition: “Change is difficult because it is riddles with dilemmas, ambivalences, and paradoxes.”(350) 

“It was the best of times, it was the worst of times….”

